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Special Education Pre-K Teacher Interview                                  November 3, 2006

Interviewer: Jo Ann Sevier-Laws

J: Carol, again I want to thank you so much um for agreeing to do this interview as part of my study. 

C: Oh, you are quite welcomed.

J: As I explained um to you earlier, I am uh taking a qualitative research course at the University of Memphis, and as um part of the course, I am um doing a research study.  The purpose of my uh study is to explore ways um in which some special education pre-k teachers uh use intervention strategies in their classrooms to uh address issues um related to behavior disorders.  Being that I am a special education pre-k teacher myself, uh the information that I obtain in this study will um be very helpful to me, as well as to um other pre-k teachers in the special education field, to find intervention strategies to help address behavior issues in the classroom; uh, especially those related to behavior disorders. 

C: Um humph, I am so glad to be able to help.  From my experience, I uh understand the need for effective strategies uh for dealing with behavior issues. (Giggle) Lord knows, most of our day can um often be spent on handling behavior issues.

J: Oh, I know what you mean.  Anyway, as uh I also explained before, this interview is um part of the study and is being recorded; uh however, your identity will not be revealed.  I will um later transcribe the recording of the interview and will provide you uh with a copy.  You will then have the um opportunity to review reflections and statements that you have made and um determine if any clarifications or uh changes need to be made.  Um, is that ok with you?

C: Oh yes, that’s fine.

J: All right then, before we get started, do you have any questions?

C: No, just ask away. Um, what would you like to know?

J: All right, uh let’s start with you um telling me a little bit about the makeup of your class. Uh, can you give me a description of the children and um tell me a little bit about their disabilities? 

C: Do you want to know the number, ages and sexes of the students?

J: Yeah, that would be fine.

C: OK, well, uh currently this year I have 6 students in my class, 2 boys and 4 girls.  Both of the boys are um 3-years-old and 2 of the girls are also 3-years-old; the other 2 girls are uh 4-years-old.  Um, one of the girl students is a typical peer, uh, meaning that she is normal with no disabilities. The um other 5 students however have some uh type of disability.

J: Ok, um, what types of disabilities do the students have? 

C: Well um, all 5 of the students with disabilities have some type of uh speech or uh language delay. Their language is uh very limited. They all also uh have some type of behavior disorder. 

J: Can you describe to me little bit about the behavior disorders?

C: Ok, um, well 2 of the students have uh, autistic characteristics, 1 student has um downs syndrome with uh mental retardation, and the other 2 students have uh ADHD or um Attention Deficit Hyperactivity Disorder.  All of these are um types of behavior disorders and uh are associated with serious behavior problems including um some very inappropriate behaviors.    

J: Ok, um you mentioned that um serious behavior problems and inappropriate behaviors are associated with uh these types of behavior disorders; uh, what are some um of the behavior problems or uh inappropriate behaviors associated with uh the students’ individual behavior disorders? 
C: Ok, well um students with uh ADHD are normally hyperactive or um overactive.  Some of the um, inappropriate behaviors associated with hyperactivity can um include being fidgety in their seat and um being restless, which uh means that they are um in constant motion. They uh also sometimes run around excessively, uh talk excessively, and um sometimes give over excited responses to questions.  Uh they also have um, short attention spans which means that they are inattentive. They um also can be noisy while engaging in um activities and play, and uh will get up and uh leave an assigned area without permission.  Ok, now um children with autism uh usually will um display repetitive body motions.  Uh, for example, uh they often will do a lot of um rocking, uh hand flapping, and um also hand banging uh as well as head banging. They uh often will have instantaneous uh head ticking, and will uh swing and um rotate their arms continuously for no um reason.  Ok, now children um with downs syndrome, which um includes mental retardation, um can often be uh impulsive, and um are often very emotional and will cry a lot.  Now, uh by impulsive um I mean that they um sometimes blurt out answers and they um have difficulty waiting their turn to um be called on.  Um, for example, uh they will keep waving their hands uh to be called on to answer questions, and uh they will um intrude on others during activities.

J: Wow, um that’s very interesting.  Ok, um you just described uh some of the inappropriate behaviors um associated with the uh individual disabilities; however, are there um any inappropriate behaviors that uh all of the students share?

C: Oh sure, there are some inappropriate behaviors that are um characteristic of all three of the behavior disorders that um the students have.  Uh, because of this, there are most definitely um several uh problem behaviors that they um all share.  Uh for example, um all of the uh children have short attention spans and uh are inattentive often during lessons and um even during other activities.  We um have to spend uh a lot of time redirecting them.  (Giggle) Uh as a matter of fact, um we have to do this almost all day long because uh they are um easily distracted and uh have trouble concentrating.  Uh, for example, um they have uh difficulty listening and um often have forgetfulness, (giggle) which means that um they are forgetting things and uh losing and misplacing materials um all of the time.  Now um as far as their class work, uh they do not pay attention to details during um activities, and the um make careless mistakes on assignments.  Uh, as a matter of fact, they um often do not even uh complete their assignments um or assigned tasks.  Uh, another behavior that they all share is um aggression.  Some of their uh aggressive behaviors include uh hitting and kicking others, um pushing others out of the way, and throwing things at others.  Uh, they also um scream and shout at others and uh say mean things to others.  When uh they do this, we always make them um apologize to the other uh student so that they will understand that um what they have done is hurtful and wrong.  Now there are times when they are very um stubborn and will uh refuse to apologize to the other person.  Oh, uh their stubbornness also uh shows up when they um refuse to follow instructions or obey commands, and uh also when they refuse to um share with others.  Now um, when we try to um make them do the things that they don’t want to do or um refuse to do, uh they will throw a fit.  Uh, as a matter of fact, a couple of the students um throw fits all day long. Um for uh example, they scream and cry um continuously.  They um swing their arms, stump and uh kick their feet, and um also kick and uh throw objects around the room.  Uh sometimes they can um even hurt themselves by uh running into walls, uh falling out on the floor, and um slamming objects together.  (Giggle) now all of this is uh only a portion of the types of behavior that they do.  So, um as you can see, uh in our class, dealing um with behavior is um an all day thing. 

J: Oh yes, I um can definitely see that.  Well ok, um now can you describe to me or uh give me examples of uh, of some of your biggest um behavior problems in the uh classroom caused by the uh students’ behavior disorders?  Uh, by this I mean um ones that are um most disruptive.
C: Sure, um one of the uh, main problems that we have in our class is uh that the children are always moving around.  (Giggle) They just cannot be still.  They act like they have ants in their pants.  

J: Is this like running around or can’t sit still?

C: Oh sometimes it’s both.  You know um for example, uh sometimes the children will get up from their seats and take off running around the room.  Uh, then my classroom assistant or I have to stop what we are doing and um redirect them back to their seats.  Sometimes we actually have to chase after them, (Giggle) and at my age, ah it can be really hard to catch them.  Now ah as far as them um not being able to sit still, they are often um very fidgety in their seats and um just won’t be still.  

J: Does this also happen during lesson time or just during playtime?

C: Oh, um it definitely happens uh during playtime.  Uh, it is often very noisy and uh active during playtime.  However, um the students are also very uh overactive and noisy often during lessons.  You know, (Giggle) um sometimes um it can get so um noisy, active, and um wild in uh our classroom, with the ah students running around, uh crying and um screaming, ah that it makes you feel like you are uh in the mist of a storm.  Uh, and to be honest, uh sometimes it can be hard to um make your way through and uh out of it.  

J: How is the noise and the activeness associated with the students’ behavior disorders?

C: Well um, as I uh mentioned before, children with um autism um can be very active uh because they um do a lot of uh respective movements like rocking, and uh flapping their hands and arms.  Uh, however, they um also sometimes make irritating noises.  Now, uh children with mental retardation uh can also be uh noisy because uh they often laugh out loud a lot.  They also uh sometimes make other noises and um like to move around a lot. Now uh, children with ADHD as uh I mentioned, just cannot be still.  Uh, they are always on the move. 

J: I am uh very familiar with um uh everything that you have just mentioned.  Being a uh special education pre-k teacher myself, I um have uh experienced similar situation in my uh own classroom.  Now uh, when these types of um activities and uh outbursts happen in class, uh how does it affect the lessons?  For uh example, do you um think that it affects the way the students learn? 

C: Uh, most definitely it affects the way uh that the students learn.  For example, um many times uh I have spent more time on redirecting the students than on um teaching.  Uh, there have also been times uh that a student’s behavior has uh been so disruptive that I um have just had to stop the lesson all together in uh order to address the issue.  When this happens, it uh disrupts our classroom schedule and uh daily routine.

J: Ok uh, give me an example of one of these times?

C: Well um ok, for example uh the little boy that has downs syndrome um likes to ask questions all of the time.  Uh, if you do not answer his questions immediately, uh he can sometimes get very aggressive. 

J: Uh what do you mean by aggressive?

C: Oh, uh I mean that he will um hit, bite, kick, uh throw things and um even throw fits when he does not um get his way.  Uh, there are even times when um he will just stand in the middle of the floor and scream um as loud as he can and um sometimes scream out cuss words or um other mean things to uh the other students.

J: Ok um, has he ever been uh aggressive towards you uh or your assistant?

C: Um humph, he has uh hit me several times, and uh he has pushed me really hard before.  Um, he has even uh tried to bit me before.  There um have been several times uh that he has hit and uh pushed my classroom assistant.  There has uh also been a few times uh when he has uh called both my assistant and I um some really ugly names. 

J: Uh, what do you do when he hits or acts out aggressively?

C: Well uh let’s see, the um first thing that we try to do is um restrain him from hurting others uh as well as himself.  Then um we try to calm him down.  Uh, this kid is kind of um big for his age, so uh this can be difficult at times.  Um, we uh explain to him that the way that he has uh behaved is very wrong, because um as I mentioned before, it is um very important that the students uh know that behaving um inappropriately is wrong.  We um also make him apologize uh when he says mean and uh ugly things to others. 

J: Do you think that it is safe for him to be in the class with the other children?

C: Oh yes, uh he does not act like this um all of the time.  Uh, as a matter of fact, he is um very loving at times.  Um, for example, he likes to uh come up to you and give you a big hug.  Now also, as I mentioned before, uh he is not the only student who acts out aggressively.  Uh, other um students in the classroom also will hit, kick, uh bite and throw fits when they um do not get their way.  As a matter of fact, the uh student with downs syndrome has um been hit himself by another student who um was throwing a fit.  Now uh, please understand that we um try to prevent this type of action uh as often as we can.

J: Oh don’t worry, uh as I said, I teach Special Ed Pre-k myself, so um I uh quite understand.  Uh ok, so um when the students behave inappropriately, uh for instance like the um student you just mentioned, uh how do you decide what type of um intervention strategies you will use to address the uh behavior?

C: Let’s see, well um in special education we use um differentiation and individualization in almost everything we do uh with our students.  Uh, therefore, when um choosing intervention strategies to address behavior issues, I um use the same technique.  By this, um I mean that the uh strategies and interventions that uh I use will um differ based on the individual students.  Uh, it’s kind of like they say, uh what works for one, does not work for all.  For uh example, for some of the students, uh rewards work best in order to get them to um act or behave uh appropriately.  Um, however, for uh others, rewards uh have no effect and uh the only thing that um gets them back on track is punishment such as uh time-out.  Now um, another thing that I uh always try to do when designing and choosing intervention strategies is to use a mixture of proactive and uh reactive strategies.  The types of proactive or reactive strategy that I choose are also based on the individual student.

J: Ok, um now what do you mean by um proactive and reactive strategies? 

C: Oh, well um what I mean by proactive strategies is um interventions that are done uh to prevent the inappropriate uh behavior from happening.  You know like uh, these are just um things that you do before any uh behavior problems occur and hope that because of this uh they will not occur.  Uh, now of course um reactive interventions mean that uh they are implemented after the um inappropriate behavior has happened.

J: Um, can you give me some uh examples of these types of strategies?

C: Well uh a couple of effective proactive strategies that uh I use in the class include teaching the um students classroom rules, policies and uh procedures. Uh, I also teach them appropriate behavior by uh modeling it myself, uh letting the students in the class do the uh modeling, and um ensuring that the parents uh model it at home.  We usually try to um go over and practice appropriate behavior in uh some type of way on a daily basis.  Um, I actually have it implemented into my daily routine.  By doing this, it helps the students to um better learn and execute the behaviors that um I expect of them.  Uh, now as far as reactive strategies, a few of the uh effective strategies that I use are um rewards, punishment, uh redirecting and uh extinction.  For rewards, I use things such as favorite items, uh favorite food items, uh being leader for the day, and uh token gifts.  Things that uh I use for punishment include um time-out, uh not being able to watch television, and um not playing with favorite toy.  Uh, now redirecting generally means uh doing whatever it takes to get the um student back on track.  This means like um leading them back to the table when uh they have gotten up without permission or um telling a student to uh pay attention when he is looking off during a lesson.  Ok and um, using extinction means to uh just ignore the behavior and um hope that it goes away.  Uh, hopefully, once the students uh realize that they um are not getting any attention, uh they will stop whatever um attention-seeking behaviors they are doing. 

J: You mentioned that you use time-out as a punishment strategy; can you tell me, when you have to put a child in time out, what is the time limit that he or she is in there?

C: Uh, well our preschool policy is that uh the students are only allowed to stay in um time-out one minute uh per year of age um of the student.  Uh, therefore, a um child that is 4 years of age uh would only stay in time-out for 4 minutes.

J: Do you think that this policy is effective? 

C: Honestly?

J: Yes honestly, does it work?

C: Well um, it works on few occasions, but uh truthfully, a lot of times the students uh end up having to go right back um to time-out a second time after they are let out.  They um usually straighten up though, after the second or third time.

J: What other types of punishments other than time-out do you use?

C: Uh, as you know, um spanking as been abolished from our uh school system; therefore, um we never hit the students.  So uh instead of spanking, we um punish the students by uh not letting them participate in some of um their favorite activities.  Uh, they will usually have to do another activity that they like less instead.

J: How do the students act when um this happen? 

C: Uh, what do you mean?

J: Well uh, I mean, does this sometimes um cause them to uh act up even more when they um cannot get their way?

C: Well yes, sometimes it does.  Uh, however, we still have to um do it because the students um have to know that they cannot act up and do things that they uh want to do and be disruptive.  Now uh, this can be frustrating to um everyone.  I mean uh, we really spend a lot of time um working on behavior issues. 

J: Oh, I see.  So, on average, uh how much time of your day is spent ah on behavior issues?

C: Well uh, I would honestly say that um a lot of time is spent on uh behavior issues.  (Giggle) Shoot, uh sometimes the majority of my day is spent on behavior issues.

J: Ok, so um, what you are saying is that um handling behavior issues uh is a big part of your daily schedule?

C: Oh absolutely!  We uh spend a lot of time establishing routines and um letting the students know what types of um behaviors we expect.  Uh, working with children this young, we uh have a lot of separation anxiety with the um children. Now um, sometimes parents also have separation anxiety issues because many times it is the first time that their baby is leaving the home to go to school.  Now you also factor in that the child has a disability and you can understand why the parents are so nervous.  So um we not only have to deal with a lot of crying babies many days, (giggle) but on occasions, uh crying parents too.  Uh, this can be very um disruptive to our morning routine.  Like, uh for example, you um have parents who uh come in to drop off their child, but uh do not want to leave because the um child is crying and uh in some case calling out to them with their arms reaching out to them.  So uh, now you have to spend unscheduled time um persuading the parents that uh it’s ok to go on and leave and um that the uh child will settle down when they leave.  Uh, in most cases they do.  Huh, I mean sometimes they will stop crying in less than a minute uh after the parents have left. 

J: How does all of this affect the other children in the classroom?

C: Ok uh, understand that many times, uh while I am handling the situation with the um crying child and their parent, I will have my uh classroom assistant to go on with the um morning circle-time.  Well um, this is uh often a difficult task to achieve.  Uh, for example, as um part of our circle-time we uh sing songs and uh play the sticks; but uh however, just imagine uh trying to sing songs and uh play the sticks successfully over all of the uh crying noise in the background.  Um, this can be a big problem because um some of the students are noise sensitive, especially the one uh that is autistic.  Well um you see, the noise from the crying can uh be a big problem because it can um sometimes start a chain reaction and uh cause all or uh most of the um other children in the class to uh start crying.

J: Ok, when this happens, what kinds of interventions do you use in order to get the children to stop crying?
C: Let’s see, um well we uh in this type of uh situation, we um will usually implement some type of redirection or uh pacifying strategy. You know like um, sometimes it um just takes a little um love and pacifying them to uh get them quieted down.  Uh, for example, we will um go over to them and uh give them a hug and tell them that uh everything is ok.  Ok uh, after this, we will uh trying to get them back focused and uh redirect them back to um what we were doing.  Uh, we might um even ask them if they want uh to sing a certain song or uh play a um certain instrument as incentive to get um them to focus back on the uh activity.    

J: Uh, well it seems that um incentives and uh redirection strategies worked really well in uh this situation. (Timer goes off) Uh-Oh, it seems that our time is up. 
C: Uh, has an hour gone by already?

J: Yeah, can you believe it, it has. (Giggle) I uh take this as a good sign though, um because if uh we were not aware of the time, uh this means that uh we were really into and enjoying our discussion.
C: (Giggle) Uh, I guess that’s true, because know that I uh really enjoyed our conversation.

J: Me to! And uh again Carol, uh I would um like to thank you for allowing me to uh come over and interview you. 
C: Oh, don’t worry about it. Uh, it has been no problem at all. 

J: Well um, you have given me some uh very helpful information and uh I really appreciate it.
C: Well, I um hope that I was able to provide you with uh what you needed.

J: Oh yes, I’m sure you have.
C: Well uh, if you need anything else, uh just let me know.

J: Uh, thank you I will.  Oh, and uh once I get the tape transcribed, uh I will give you a copy to read so that uh you can um make note of any clarifications or uh corrections that um you think are need.
C: Ok that would be great.

J: Uh, well ok, um I think that’s it.
C: All righty, I talk to you soon.

J: Ok, thanks.

