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Preliminary Analysis

The purpose of my research was to explore how a school counselor in a large urban Mid-South school system addressed the specific needs of a growing student population who had limitations with the English language. Specifically, the study would determine what types of counseling was offered to ESL students and what assistance was given to help them in dealing with their issues of belongingness as they transitioned into their new setting.  


After reviewing my interview transcript and analyzing the participant’s responses, I was able to identify codes that were reflected within the context of the interview. From there, I continued to develop and organize codes into categories and then to descriptive themes that gave me an overall sense of what was at the heart of our dialogue (refer to pages 8-9 for the outline that helped me frame my preliminary analysis). 
Working on Everyone’s Transitions to Promote Belongingness


The counselor described herself as being in a unique situation where there were traditional students, students who spoke a different language (ESL), and students who were hearing impaired. Despite any differences, she focused on building a climate of rapport for all students. The counselor emphasized this in lines 146-153 (condensed):
…we just don’t have problems here and I really think that a lot of it is because we do teach tolerance…they see these children who are different all the time…that has been the climate of our school for sixteen years and so the ESL kids coming in are different, but we have other people here who are different.
Furthermore, she discussed how she used units to support her efforts on a daily basis summarized in lines 253-283: 
…one thing that we do is every morning we have Project Wisdom which is our character building program over the intercom and I interview children, 5th graders, to be what we call the “Islander Reporters” and they do the Project Wisdom… they have a theme for each week and tolerance is one of the things, but it teaches all kinds of character education… and the very last thing that is said by the Islander Reporter is “Make it a great day or not, the choice is yours!”… one of my favorite units that I do is  called “Don’t Laugh At Me” which is based on a country song (sings a verse)…Oh, I think it’s just a great unit, it really teaches empathy and I use that every year with 3rd grade…I have another unit that I do with 3rd grade that I base on a book, it’s a chapter book and I read them a chapter a week… called the Treasure Tree…this book teaches them tolerance and teaches them to depend on each other for different person’s strengths. I have different units like that, that you know, I do with each grade level…but we always talk about… about doing your best and being the best you can be and being kind and accepting and respectful.
In addition, she addressed how ESL students, in particular, positively interact with her and other students during guidance activities in lines 290-297:
...they are into it just as much as everybody else. Like for example, in 2nd grade I use this pickle puppet…it’s an old guidance unit….but I named him “Power Pickle” because he has power over his emotions, he controls his behavior regardless of how he feels….they just like everybody else are excited about Power Pickle…whoever the puppet is that I am using with that grade level…so they interact!
In terms of my research purpose, I was looking for differences in the way traditional students and ESL students were serviced, but what I found from these examples was that the counselor did not create distinctions amongst the students when dealing with their issues of belongingness.  
Using non-verbal play to work across language barriers

The counselor discussed how she communicated with ESL students when providing them with counseling services. She described how playing with students (using games, puppets, and toys) was an effective way to address what areas of difficulty the students were experiencing. The following summarized lines support these assertions:
(108-115) …we would just communicate non-verbally by going to the sand table and I’ll start to play and I’ll get out the toys…you can just communicate a lot by role-modeling. I use puppets…I use puppets in my classroom guidance lessons; so many times they could come in a play with puppets…
(663-666) I am definitely a player with them. You can just build such an excellent rapport with any child by playing with them and then letting that play lead into, after getting to know them, the areas that are giving them some sort of difficulty.
(691-694) Yeah, you know there are just so many ways you can play with a child…see just as something as simple as the tic-tac-toe…they can easily understand what it is with the language barrier being there… 
Furthermore, the counselor gave an example of how games had proven helpful with one of her hearing-impaired students as they worked on developing his patience. This illustration is summed up in lines 391-409:
 ...he loves to play Stay Alive.  It’s a marble game that you put marbles on top of a grid…and just playing and telling him to wait...umm…there are so many interruptions in here, the phone will ring or somebody else will come in and I’ll say wait, wait…this is the sign for wait…and you know he’ll get so excited sometimes he’ll want to take his turn when it is my turn and I’ll say...my turn, my turn. Another thing that he really likes is Legos and for the longest time that’s all he wanted to play with was Legos...and we built a lot and just the patience that it takes to build that you have to build week after week rather than okay we are going to finish this in 30 minutes. He worked on a house in the Spring time that took six weeks to build because he just kept working on it and working on it. 
           My research purpose was to determine what types of counseling services were offered to ESL students. However, I determined from these illustrations that even though the counseling services may have been the same, it was the alternative activities provided that were a key component. These activities allowed students to cross any boundaries of language when addressing their needs.
Being a team player to help children
            The counselor talked about her experiences in working with school personnel on various levels to meet the needs of students. This was evident in lines 158-160 when the counselor discussed ESL students in particular:  
We are very fortunate that we have two Spanish speaking teachers, so we have naturally put those Hispanic children in their classrooms, of course that’s not one on every grade level, but that has helped.

In addition, lines 511-516 sum up an example of her collaboration with an ESL student’s teacher: 

…so we had put him on a behavior plan… he was getting so much from every different person that I said… we’re going to have to have a script that every person is going to have to say exactly the same thing to him when he comes to them. So, his teacher and I developed this script what every support teacher would say to him when he first went into the room…
Lines 534-553 are a synopsis of an additional example highlighting the cooperation that exists between the teachers and the counselor:
Yes, yes… there again it’s a team effort. In fact, this last time that we met on him, we decided that...his teacher that he has this year just dearly loves him…she wanted to take him home and to do some things with him because he either does one or two things when he leaves here...he goes to a babysitter and his parents pick him up from the babysitter when its time for them to get off work late at night and they go home and he goes to bed…or if it’s not a night the babysitter keeps him, he goes to the restaurant and just sits… he is not really being exposed to much at all. So once a week, she’s been taking him and they have gone to her house and played, they’ve gone to the park, they’ve gone to Target…

Finally, lines 706-710, 725, and 734-736 are a summary of the examples provided to show the 
team spirit that was apparent amongst the school personnel: 

(706-710)…ESL teacher and I work so well together. Like, for example, when we had made the decision that we were going to meet again on him (Luis) I just went and I said will you translate this letter for me and she said sure send it on and so I just e-mailed the letter to her and she translated it and brought it back to me and I signed it and sent it home…it’s just we’re a team.
(725)…if they have a problem, we as a team work it together to try to fix it with me.
(734-736) I think it’s so important to build that climate. We have mottos here that we say everyday…the teachers have a motto and the kids have a motto so that’s part of building the climate, as well.
            The purpose of my research was to explore how the counselor addressed the specific needs of students. However, from these examples, I found that the counselor was not the only essential person servicing students. In fact, she seemed to rely on a collective spirit from all personnel to address their needs.
           When reflecting on the words in the transcript as closely as I did during the preliminary analysis stage, I was surprised at how much meaning I did actually extract from our conversation. Even though, some themes immediately seemed apparent, I had to remind myself to stay closer to what the participant was saying in order to confirm or illustrate a concept by grounding it to the data. By refining the clusters of similar codes and reworking categories again and again, I believe it was then that I finally began to theorize in a much more critical way at how the participant made meaning of her work with ESL students. Hopefully, this preliminary analysis provided a “bigger picture” of what was going on during the dialogue.
(Outline of codes, categories, and themes)

Theme: Working on everyone’s transition issues to promote belongingness

· Category: Building Rapport

· Codes:

1. they see children who are different all the time

2. work on everyone’s transitions

3. like everybody else they are excited

4. they interact

5. just as involved and fit in

6. we teach tolerance

7. build the climate with character building program
8. important to have rapport

9. strong believer in the relationship

10. teach them to depend on each other’s strengths

Theme: Using nonverbal play to work across language barriers

· Category: Play Addresses Difficulty

· Codes:
1. communicate non-verbally

2. communicate by role-modeling

3. play with puppets

4. makes them feel at ease

5. easily understand a game

6. play can lead into all areas 

Theme: Being a team player to help children

· Category: Working with School Personnel

· Codes: 

1. have Spanish speaking teachers to help

2. teacher and I developed a script for support teachers

3. there again it’s a team effort

4. ESL teacher and I work so well together

5. we as a team work it together

6. she wants to get children serviced quickly
7. teachers here want to help 
8. she has been taking him to her house once a week

9. working on consultation basis with ESL teacher

Self-Critique

I conducted this interview from an interpretivist approach because I was interested not only in the data that would emerge from the dialogue, but the descriptions of experiences that would substantiate my understanding. As a result, I chose to undertake an in-depth interview because it lent itself better to the process of extracting unique stories from participants through open-ended questions, probing, reflection, building upon answers, and active listening.

I did not find it difficult to engage my participant in a conversational interview. In fact, we were both relaxed and the level of engagement was high most likely because of our previous connection and that the participant was very sociable, open, and easy to talk to. I believe I did an adequate job in asking open-ended questions that elicited valuable descriptions (see lines 105-106, 246-251). However, I feel I performed much better at active listening by asking follow up questions to clarify my interpretations of her responses (see lines 162-164, 299-300, 531-532, 668-670, and 722-723). Luckily the attempts to verify my understandings during these particular times led to vital reflections from the participant due mostly to her level of ease and skill at conversation.

Unfortunately, though, I felt that the flow of conversation was stagnated at times (see lines 36-37, 216-217, 355-358, 434-436, 484) in an effort to get back to my original research questions of specifically working with ESL students (which in my mind meant foreign students).

I was caught off guard at the start of the interview when the participant began discussing the school’s hearing impaired children as ESL. There was a moment of panic on my part as I navigated our dialogue back on track, but I still felt that throughout the interview it was at the fore-front of our minds, that we had to keep focusing back on ESL students in the traditional sense of the meaning.

I believe because of my preoccupation with redirecting the focus of our discussion there were moments when I inserted my beliefs into the conversation (see lines 196-198, 202-203, 336-342). In doing so, I addressed the lack of collaboration amongst school personnel in working with ESL students that I had read about or witnessed in my own teaching practice and although it did not prove detrimental to the progression of the interview, my own assumptions could have been considered “leading” by the participant. Another effect from this preoccupation may have led me to ask some questions that dealt with generalities rather than with specific details of events or her experiences (see lines 422, 568-569, 595-597, 650-651) as the interview began to wind down.

The interview was sprinkled with a good amount of descriptive and structural interview questions, but in retrospect I could have used more contrasting questions when the scope of the interview changed as the hearing impaired students were introduced and periodically brought up during the course of the interview. As a result, the conversation was not as exploratory in some areas as I would have liked it to be. But, in the end, the interview was much more self-communicating that I had previously realized. I was able to determine how the counselor made meaning of her work with ESL students and in the process discover another group that could be classified as culturally and linguistically different.


Next time, I will be more prepared before my interview. I knew that the counselor’s school had a growing population of foreign students (mostly Hispanic), but I did not know about the large population of hearing impaired students (nine classrooms). It would have been beneficial to conduct a pre-interview with the participant to learn more about the student population with which she worked. With this information, I could have reframed my questions and overall research purpose or even chosen to utilize another participant.
