Self Critique – Interview Project

  
This was the first interview I have conducted for the purpose of gathering research material.  As I planned, I was quite anxious about it, so I prepared a few general questions ahead of time.  This turned out to be a good idea, but mentally, I was not prepared enough.  I found it difficult not to stray off topic, and I had to keep my research in mind constantly, making it difficult to relax during the session.  Before I begin interviewing for my dissertation, I will need to be better prepared and need to practice. 

The participant was a recent student teacher with whom I was slightly acquainted.   As the Student Teaching Placement Coordinator, last academic year I was in a position of power over her, and I believe that this past relationship made her nervous at the start of the interview (evidence:  early giggling and short responses, see lines 9, 14, 18, 27, 32, 42, 49-54, and 58; also body language).  When I begin conducting interviews for my dissertation, I will be in the same situation, colonizing, and will need to keep in mind that I will have make serious efforts to let my participants see that I have stepped out of that role and am now just a student myself, seeking their insights. 

Once the interview got under way, my participant began to relax, and then the challenge to keep her on topic began.  I realized that my questions were not clear enough (evidence:  lines 56-61, 112, 169, 236, 360, 423, and 431-432) and that I did not use probes appropriately for this interview.  I had the expectation that this interview would be much like questioning when teaching.  In that situation, the teacher asks open-ended questions and probes with goal of having the student think and be directed to understand a concept.  In this type of interview, there are no “correct” responses, and probes are not used to guide a student to understanding of a concept being taught.  The purpose of this interview is to gain information and understand how the participant thinks about the topic of reflection .  This became apparent as I reflected when listening to the recording, and I know that probes of this type are a weak spot for me.


Improved probes could have helped me improve the efficiency of the interview and keep my participant on the topic of reflection in teaching.  She strayed off into reflecting about her relationship with her colleague (evidence:  lines 436-493), and I let her.   It was apparent to me that she really wanted to talk about it, but I would have done a better job in the interview if I had not concerned myself so much with the time and had redirected her back to my topic with probes after letting her spend a little time talking about it.


 I was very aware of the time that this interview was taking out of my participant preparation time, and it hampered me.  When I interview for my dissertation, I will allot more time, and will try to meet my participants away from their school buildings.


 Listening to myself on the recording, I became aware of how much I verbalize to indicate that I am listening (evidence:  lines 79, 189, 223, 311, 344, 439, 448, 462, 467, 477, 514, 523, 527, 539, 543, 552, and 557) and realized that it may interrupt the flow of my participants thought.  I will need to be aware of this, and use more non-verbal indicators.  I also realized that I asked many questions that were not open-ended (evidence:  lines 157-158, 181-182, 303-305, 323-327, 380, and 421), and the answers that I got back showed that.  I will have to continue to think about my questions in advance of my interviews, so they are constructed properly for this purpose.

When I first arrived at my participant’s school building, she came up to the office to meet me and walked me back to her classroom.  As we walked, we talked about my purpose for being there and began the process of relaxing into the interview.  We also chatted for a few minutes after reaching the room and she introduced me to one of her colleagues.  Thus, by the time I got to turn on the recorder for the interview, it seemed silly to repeat that whole relationship building process.  The result was that I didn’t explain the IRB process as thoroughly as I should have, and this will be important to have in my transcripts for my dissertation.

At the end of the interview, I felt good about what I had done.  I enjoyed myself and so did my participant.  I had established a good rapport (evidence:  lines 512-581 and post-interview conversation).  She has volunteered to speak to future student teachers and share her experiences, and I have come to appreciate how important it is for those of us training future teachers to check in and continue to support them.  It was not until I began transcribing that I saw my weaknesses.

I did not find out much about how beginning teachers use reflection to support their teaching, but I did discover that this first year teacher uses reflection to support her relationships with her colleagues.  This is not what I had in mind, but an important finding nonetheless.  As I begin my interviews for my dissertation, I will be interested to see if this holds true for other beginning teachers. 
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